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Transitioning to Blended Learning 

The prevalence of Information and Communication Technology (ICT) and learners needs have 

resulted in an increased demand for blended learning approached in all areas of education. With more 

organizations considering the inclusion of more technology in their traditional program, there is a need 

for a guide to aid that transition. This guide will provide useful resources and checklist to aid with the 

transition from face to face to blended learning. The guide will take the ADDIE approach to course 

design. 

Before we can transition to blended learning, there must be an understanding of what this 

format looks like.  According to Kerres and Witt (2003), blended learning encompasses all types of face 

to face learning that includes the use of technology for learning. While the definition of blended learning 

is nebulous, Allen and Seaman (2003) offers a definition that seeks to clarify the term by use of 

percentages. They explain that where a course delivers 30-80% of the content online, it can be 

considered blended learning (p. 6). Allen and Seaman’s definition leads one to think there are various 

forms of blended. Singh (2003) supports this perception by identifying five phases of the blended 

learning spectrum (see Figure 1) as illustrated below. Singh’s work also highlights that blended learner 

can take the form of limited online or technology applied (Blended offline and blended online learning) 

to intense integration of technology (blending learning, practice, and performance support).  



 

Figure 1: Blended learning spectrum 

 

Let’s now move our focus how to transition to blended learning which leads us to consider 

instructional design. Instructional design is a systematic design process (Morrison, Ross, Kalman, & 

Kemp, 2013). The process starts by identifying the performance problem and through a process of 

analysis determine if training is the solution to the problem (Morrison, Ross, Kalman, & Kemp, 2013). 

There are several instructional design models, however for our transition to blended learning, we will 

focus on the ADDIE model. We will look at each stage in the ADDIE model, explaining how each helps 

with the transition. 

  



Analysis 

At this stage, the goal is to conduct a detailed analysis of the organisation, learners, and the 

environment to determine the needs of all parties. For a teacher who is interested in moving their 

course to a combination of online and offline techniques this stage is key to identifying the following: 

 The rationale for the change 

 Organisation policies that support the change, or policies which will need to be amended to 

facilitate the change 

 What blended learning approaches will work in your environment?  

 Resources required to execute the transition including finances, media and teaching strategies 

(Simonson, Smaldino, & Zvacek, 2015) 

 The learner characteristics (Simonson, Smaldino, & Zvacek, 2015) 

 Goal and objectives of instruction (Simonson, Smaldino, & Zvacek, 2015) 

 Content to be covered in the training session which will now be blended (Simonson, Smaldino, & 

Zvacek, 2015) 

 

  



Design & Development 

At the design stage, we start to document the strategies that will be used in delivery as well as 

selecting and designing the interface to be used in the delivery of our course. Perhaps the most 

important document as this stage is your storyboard. These are visual organizers that are used to 

illustrate a sequence of activities or events. While at the development stage, the designer will create the 

learning content and assets identified in the design phase, configure the CMS to include prescribed 

navigation and completely test the learning platform. 

Identifying strategies 

There are several strategies that can be used in a blended course. Rossett, Douglis, and Frazee 

(2003) identifies several strategies including formal and informal, technology and people-based, 

independent and convivial, as well as directive- or discovery-oriented. The following table identifies 

some of the options you can choose from when identifying strategies for your training (Figure 2). It 

should be noted that each strategy has its strengths and weaknesses. When selecting your strategies 

care should be taken to ensure the learning environment has all the strengths of the face to face and 

online environments but none of the weaknesses (Osguthorpe and Graham (2003) as cited in Mortera-

Gutierrez, 2006) 



 

Figure 2: Teaching strategies for blended learning 

 If the need is to improve communication in a face to face classroom the use of online 

communities can greatly impact communication. However, the facilitator must be mindful that their role 

in this environment will change from the traditional environment. Additionally, the facilitator, learners, 

and organization must prepare for this change. The need for a communication plan is important in 

conveying the required changes to all parties. This plan must include the Who, What, When, Where, 

Why and How of communication. 

 Also imperative to note is that there must be care to design the learning to fit the new format. 

Simply posting course content from a face-to-face class will not work well in a blended learning 

environment (Simonson, Smaldino, & Zvacek, 2015). 

Content Management System 

Also important at this stage is identifying the content management (CMS) that will be used in 

the delivery stage. Simonson, Smaldino, and Zvacek (2015) identifies the following components of a 

content management system: 

Component Purpose and composition 



Course Management This component includes syllabus, course calendar, announcements, 
assignment instructions, learning objects, a student roster, and glossary 

Readings This component lists required reading for the course and provide links to 
these if they are available online 

Content presentation This section provides an archived list of course presentation and other 
resources 

Course communications Synchronous and asynchronous communication tools for use in the online 
learning environment, for example instant messaging, discussion forums 
and blogs 

Group project space Gives facilitators the ability to group learners based on working projects 

Student assessment Most CMS contains assessment tools with a variety of question format, for 
example, multiple choice, true or false, essay and fill in the blanks. 

Digital dropbox for 
assignment submission 

A section of the CMS that allows learners to submit assignments 

Course Evaluation tools Not available in all CMS but does aloe facilitators to create evaluations and 
analyse learner’s responses. 

Course and system 
statistics 

These are the tracking tools built into the CMS allowing facilitators and 
administrators to determine when each learner logs in to the course and 
what resources they interact with. 

Table 1: Components of a CMS 

Selecting the CMS 

Pappas (2015) identifies a 5 point plan to selecting the most appropriate CMS. The worksheet 

below should help with accomplishing this task. 

Step Rational Comment/Feedback 

Step 1 
Determine your 
goals, needs, and 
expectations 

This is the first step to identifying the 
right CMS. By identifying the needs of 
your learners, your design team, 
specific course objectives, and product 
expectations you can greatly reduce 
your research time 

 

Step 2 
Develop a list of key 
features needed 

Using the list identified above 
determine what are must haves and 
nice to have in your CMS.  

 

Step 3 
Consider the 
technical limitations 
of your audience. 

Consider the audience, how they will 
access the site and their technical skills. 

 

Step 4 
Determine support 
needs vs vendor 
provided support 

The skills of the in-house team 
managing the site must be considered. 
Do they have the technical know-how 
to keep the CMS up or will the provider 
take care of support? 

 

Step 5 The testing process must also consider 
the future and current need of the 

 



Future and current 
needs 

organization. Investing millions in a 
system that will be discarded shortly 
does not make good business sense. 

Table 2: Selecting the CMS 

 

  



Implementation 

Redmond (2011) demonstrates that “effective online teachers need a range of skills and 

knowledges, particularly in the areas of management; pedagogical approaches which will effectively 

enable the design, facilitation and assessment of the course; content knowledge; ability to support the 

social and emotional well-being of the students and technical skills” (p. 1503). The role of the traditional 

teacher must change to create a successful blended learning environment. Redmond also explains that 

facilitating an online discussion is a key skill the novice blended learning teacher must acquire. As 

Redmond explains, these skills will be developed over time and comes with continued engagement and 

activation of the new skills. 

Specifically as it relates to engaging your online learners in discussion. The role of facilitator will 

require you first to set the precedence. As a facilitator, you must model the behavior you want your 

students to emulate (Durrington, Berryhill, & Swafford, 2006). Supportive, open and respectful 

environments go a long way to encourage open dialog on the part of the learners. A student lounge or 

similar area for the learner to have a casual conversation is also one tool that can be employed to 

encourage learners to get to know each other and begin the communication process. It will help those 

who are shy to get involved and start the process of communicating. Durrington, Berryhill, and Swafford 

(2006) also recommends as an initial step the use of an FAQ discussion forum where the learner can ask 

pertinent questions and get answers from the facilitator. Other tools the facilitator can employ are: 

 Ask students questions directly related to their posting 

 Email students and explain how posting can be improved 

 Establish guidelines for minimum participation 

 Select discussion topics that can be discussed from varied perspectives 

 Email non-participating students to encourage them to get involved 



 

Evaluation 

The implementation is never the end of the conversion to blended learning. Once implemented 

the facilitator, designer and organisation should proactively identify areas for improvement. Include 

formation and summative assessment formats that will help to determine the viability of the new 

format. 
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